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It is my pleasure to present to you the fourth
edition of the Research Bulletin on Post-School
Education and Training. The three previous
editions can be found on the Department’s
website at www.dhet.gov.za

Once again, the response to the Department’s
call to stakeholders for contributions to the
Bulletin has been excellent. Reader interest in
the publication has increased over the past
three years. At the time of finalising this
edition of the Bulletin, the third edition had
been viewed by about 1 800 readers. It is
evident that the Bulletin is meeting a need in
the research community. It is expected that
the Bulletin will continue to attract more
readers and provide illuminating insights into
the complex world of post-school education
and training. May the Bulletin bring the
producers and users of post-school research
closer to one another to inform policy and
practice. Thank you again to various
researchers, research organisations,
universities and public entities for their
valuable contributions to this edition of the
Bulletin.

Mr G F Qonde

Director-General: Department of Higher Education and Training

MESSAGE FROM THE
DIRECTOR-GENERAL
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The Research Bulletin on Post-School Education and Training is published by the Department of

Higher Education and Training as a service to the research community and all stakeholders and

participants in lifelong learning. It is intended to be an annual browser-based application. It

comprises research notes, abstracts, excerpts, summaries, conference notices, call for papers, book

reviews, reports of study tours, statistical analyses and short pieces of interest to all concerned with

post-school learning.

The Bulletin promotes research. It is not primarily a journal of opinion but is open to all well-argued

and substantiated views, for which the authors alone will have responsibility. Contributions are

expected to be brief (maximum 400 words). Plain language is encouraged so that excessive use of

jargon can be avoided. The Editorial Committee will assist authors to observe the criteria adopted by

the Department to select articles for the publication. The final decision to accept a contribution rests

with the Editorial Committee. Material published in the Bulletin may be freely disseminated but the

source (DHET, 2016: Research Bulletin on Post-School Education and Training) must be

acknowledged.

EDITORIAL STATEMENT
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RESEARCH ARTICLES (ABSTRACTS)

1. A balancing act: Promoting teaching as scholarship (Linda du Plessis, Mariette Lowes, Muki
Moeng and Gerda Reitsma)

There is increased concern regarding the dichotomy between the teaching and research
responsibilities of academic staff and a strong drive for improved synergy in the teaching and
research initiatives of universities. The North-West University in South Africa introduced a strategic
initiative to promote the Scholarship of Teaching and Learning (SoTL). This paper reports on an on-
going project, currently in its third year, that the University embarked on to establish and promote
SoTL and to investigate whether a focus on SoTL contributes toward recognition of teaching as
intellectual work. Hutchings and Huber (2008) argue that SoTL “…is a practical enterprise, anchored
in the concrete realities of teachers, students, and subject matter’’1. Shulman (2011) states that SoTL
should never be relegated to the side lines of scholarly practice, but to rather become part of the
ordinary job description of the academics2

The epistemological position regarding this study the researchers undertook is formulated as
follows: a qualitative study where data is contained within the perspectives of management,
academic and support staff members involved in the teaching and learning process and who want to
enhance their scholarly approach towards their discipline. Because of this, we engaged with
participants in collecting the data by using interpretive phenomenology and document analysis as
our research methods. To enhance the validity of the study, triangulation was done by using multiple
data sources to build a complete picture of the participants’ perceptions of the phenomenon.

Research findings indicate that the SoTL did not succeed in addressing the dichotomy between
research and teaching, but it did bring the emanating discourse to the fore. There is an increase in
momentum regarding the recognition of teaching and scholarship, providing academics with a
platform to excel in both and contribute to quality teaching and learning.

The successful establishment of SoTL is dependent on a number of factors including:
 appointing an institutional advisory board with supportive designated staff on campus level;
 providing adequate training and support of academics involved in SoTL;
 expecting high quality research and best practice similar to other research; and
 implement a structured approach to building community of practice, and providing flexibility

and recognition of discipline specific approaches.

The results provide valuable insight into the introduction and implementation of SoTL, as well as the
value it can contribute towards the enhancement of quality teaching and learning.

1 Hutchings, P. and Huber, M.T. (2008) ‘Placing Theory in the Scholarship of Teaching and Learning’, Arts and
Humanities in Higher Education, Vol. 7, pp.229.
2 Schulman, L.S. (2011) ‘The Scholarship of Teaching and Learning: a personal account and reflection’,
International journal for the Scholarship of Teaching and Learning, 5(1) [online]
http://www.georgiasouther.edu/ijsotl (Accessed 9 September 2014).
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For further information contact Linda du Plessis at Linda.duPlessis@nwu.ac.za; Mariette Lowes at
Mariette.Lowes@nwu.ac.za; Muki Moeng at Muki.Moeng@nmmu.ac.za and Gerda Reitsma at
Gerda.Reitsma@nwu.ac.za .

2. Academic intervention programmes: A way to go or not? (Yolisa Ludidi and Mpho Dichaba)

The use of academic intervention programmes in addressing the under-preparedness and low entry
scores of university first year students is fast becoming a worldwide institutional practice. Likewise
universities in South Africa continue to experiment with entry level assessment tests which are
complemented with intervention programmes with a view to diagnose and determine programmes
that will improve the chances of non-qualifying students to participate competitively with those who
are more prepared for higher education. Consequently, different research studies on the impact of
these intervention programmes and whether they ensure behavioural change through improved
academic performance have been undertaken using various methodological approaches. These have
yielded interesting findings prompting further enquiries. Research in this area is also very important
as it seeks to validate the value or lack of these intervention programmes especially where
throughput rates are concerned.

In this paper we present a case-study on the impact of an academic intervention programme on test
scores of first year university students in the Faculty of Science Engineering and Technology (FSET)
departments at Walter Sisulu University. The study was executed to validate a hypothesis of a
correlation between Standardised Assessment Tests for Access and Placement (SATAP) test scores
and a language literacy intervention programme. Thus the effect of the academic literacy
intervention programme on the (SATAP) English test scores was used to verify the validity of the
hypothesis. The results of the study indicate that the difference between the pre-test scores and the
post-test scores is statistically significant, and that the post-test scores were in fact significantly
higher than those of the pre-test. Further, the hypothetical relationship between the intervention
programme and the SATAP test scores was significantly affirmed.

The article is available at: http://aa-rf.org/wp-content/uploads/2014/10/SAICE-2014-
Proceedings.pdf

For further information contact Yolisa Ludidi at yolisaludidi@yahoo.co.uk ; and Mpho Dichaba at
Dichamm@unisa.ac.za

 Linda du Plessis is the Vice-Rector at the Vaal Triangle Campus, North-West University.
 Mariette Lowes is the Acting Inst. Director: Academic support services, NWU.
 Muki Moeng is the Executive Dean: Faculty of Education, Nelson Mandela Metropolitan

University.
 Gerda Reitsma is a researcher in the faculty of Health Sciences, NWU.

.

 Yolisa Ludidi is a Writing Centre Coordinator at Walter Sisulu University.
 Mpho Dichaba is an Associate Professor in the Department of ABET and Youth Development at

the College of Education (Unisa).
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3. Exploring students perceptions of blogs during teaching practice placements (Michael M
van Wyk)

Globalisation has brought new prospects and challenges to Higher Education Institutions (HEIs).
Challenges such as budgetary constraints, changing student profiles, demanding quality assurance
practices, efficient course delivery modes, changing roles of academics, reliable assessment practices,
and the impact of globalisation place high demands on HEIs to deliver quality teaching and learning
programmes. On the other hand, exciting opportunities and possibilities arise, in particular
concerning technology-integrated teaching and learning sites.

One particular Web 2.0 social media tool, the weblog (blog), is used as an effective teaching
instrument to support and advance student learning as students become self-directed learners. Blogs
have been facilitated as an e-learning tool in the formation of online communities and have thus
come to fulfil more extensive functions in education endeavours. “We cannot teach as we were
trained to during the 1980s because the current student profile, born during the 1990s, is simply too
different”. The Net Generation (digital natives) come with different learning needs and brings new
challenges to the teaching and learning environment. We must change (or adapt) our paradigm to be
relevant in this millennium or we will become redundant. The challenge for academics and
management is how to respond to these global challenges. The question is: How are academics
responding to the 21st century challenge and how can they create enabling environments for
effective online teaching and learning spaces? Advances in technology, changing funding regimes and
changing student profiles, as well as developments in learning theories, have resulted in more
blended approaches to teaching and learning. In this changing landscape, many traditional
assumptions and beliefs regarding teaching and learning are being questioned. The undertaking and
sharing of research is assisting in redefining and re-imagining open distance learning (ODL), in the 21st

century and beyond, all as a means to support students.

This paper explores the use of blogs as a Web 2.0 e-learning strategy in supporting Postgraduate
Certificate in Education (PGCE) students learning to teach economics and management science
education in ODL teaching practice ecologies. The study is exploratory in nature and a qualitative
research method was employed. Data was collected through student teachers’ (n=474) blog posting
experiences during their periods of ODL teaching practice. The findings reveal that blogs create a
sense of community of practice, enhancing and building relationships amongst student communities.
The findings also reveal that blogs assist students with reflective practice, reasoning, and add value to
their learning experiences. While several challenges were faced during teaching practice, strategies
were formulated for strengthening teaching practice education at an ODL institution.

For further information contact Michael van Wyk at vwykmm@unisa.ac.za

Michael van Wyk is a Professor in the Department of Curriculum and Instruction, School of Teacher
Education, College of Education, Unisa.
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4. A responsive vocational curriculum and its drivers (Sybert Mutereko and Volker Wedekind)

How do we enhance institutional responsiveness and student employability through the vocational
education and training curriculum? The Labour Market Intelligence Partnership (LMIP) researchers
have examined the ways in which dimensions of the vocational curriculum and drivers of curriculum
responsiveness interface, in the context of debates about growing employment and employability.
Seven case studies were conducted across different types of Post-School Education and Training
institutions in the agribusiness (sugar and forestry) and automotive production and maintenance
sectors. The research investigated the following five broad drivers that shape the kinds of curriculum
responses that can enable or hinder employability:

1. In terms of employers, the key finding was that there is no single view on what makes
people employable, and what employers’ training responsibility should be. Most critically, in
assessing qualifications, employers placed great value on reputation and trust, signalling a
need to raise awareness and build understanding about new qualifications. A broad concern
was raised about the poor levels of general education, and this was directly related to the
‘soft’ skills often associated with employability. The case studies revealed a number of very
positive partnerships between employers and education providers and there was a general
willingness to engage. There was also the question of how closely programmes should be
aligned to a specific industry, as this may in fact limit employability and ultimately make a
programme unattractive.

2. The extent to which student needs were taken into account varied across the case studies.
Structured programmes of support or simply caring lecturers made a difference. For most
students the greatest obstacles were material issues such as accommodation, transport and
food. Addressing these obstacles requires a multi-pronged approach.

3. Issues of policy framed the curriculum and in some instances constrained what could or
could not be achieved. For example, the requirements of the National Qualifications
Framework (NQF) made it difficult to combine different levels of knowledge and purpose in
one work-oriented programme. Requirements for work-integrated learning (in the form of
work-placement) created blockages in the systems that were beyond the control of
education providers. In other instances, policy and regulations facilitated coordination
within a sector or industry that made it easier to respond to skills needs at this meso-level.

4. There are also social and environmental pressures and concerns that demand a response,
based on an ethical and social justice imperative. These responses may at times act in
tension with employer perspectives, but do offer a vehicle through which wider generic skills
can be taught.

5. Curriculum is always mediated by the capacities and resources available in the organisation,
and has to align with organisational procedures. Curriculum decisions are shaped by staffing
needs, organisational systems and priorities and strategic decisions such as cross-
programme outcomes.

Overall, the research findings suggest that curriculum responsiveness is a complex interplay of
multiple factors and not a simple correspondence between employer needs and curriculum. It is not
helpful to view curriculum narrowly in terms of what is part of a single qualification. Rather, we
should understand it as a course of learning with a specific end-goal, such as competent practice in
an occupational field.
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The full research is available at: http://www.lmip.org.za/node/976
Mutereko, S and Wedekind, V. 2015. A synthesis report on curriculum responsiveness and
employability.

For further information contact Syberto Mutereko at Sybert@ukzn.ac.za; and Volker Wedekind at
volker.wedekind@wits.ac.za

5. Higher education and economic development (Glenda Kruss, Simon McGrath, Il-haam
Petersen and Michael Gastrow)

A group of Labour Market Intelligence Partnership (LMIP) researchers were recipients of the Elsevier
Atlas Award, which recognises research that could significantly impact people's lives around the
world. A  paper titled ‘Higher education and economic development: The Importance of building
technological capabilities’ by Glenda Kruss, Simon McGrath, Il-haam Petersen and Michael Gastrow’
and published in the International Journal of Education Development, explores the complex
contributions of higher education institutions to economic development.

The paper draws on two case studies, of higher education in the Square Kilometre Array (SKA) and
automotive sectoral systems of innovation, to understand the importance of building technological
capabilities. It explored how interactions between universities, companies and other external
partners facilitate a match between skills demand and supply. The paper further highlights:

 The need for new theoretical, empirical and policy work on higher education and economic
development in developing countries;

 The intersection between global, national, sectoral and spatial dimensions is crucial when
thinking about the connection between education and economic development;

 The evolutionary economics tradition and the sectoral systems of innovation approach offer
important new insights into the higher education–economic development relationship;

 The approach puts learning – in firms, education and training or intermediary organisations
– at the heart of analysis;

 In emphasising the role of actors and their interaction in networks, the approach also allows
us to move away from accounts that focus simply on the responsibility of higher education
to become more responsive to firms; and

 The approach balances the focus on actors with a stress both on policies and sectoral
factors, and wider, institutional dynamics.

The paper is available at: http://www.sciencedirect.com/science/article/pii/S0738059315000528

 Sybert Mutereko is with the School of Education at the University of KwaZulu-Natal.
 Volker Wedekind is the Research Chair in Vocational Education and Pedagogy at the University of

the Witwatersrand.
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For further information contact Glenda Kruss at gkruss@hsrc.ac.za; Simon McGrath at
Simon.Mcgrath@nottingham.ac.uk ; Il-haam Petersen at ipetersen@hsrc.ac.za; and Michael Gastrow
at mgastrow@hsrc.ac.za

For further information contact Glenda Kruss at gkruss@hsrc.ac.za; Simon McGrath at
Simon.Mcgrath@nottingham.ac.uk ; Il-haam Petersen at ipetersen@hsrc.ac.za; and Michael Gastrow
at mgastrow@hsrc.ac.za

6. Production of professionals (Brenda Ntombela)

The shortage of professionals has historical roots in South Africa, but the challenge is to understand
what can be done within the current policy and institutional environment, as well as to determine
whether any changes are required in this regard to address the issues which underpin this shortage.
The paper draws on the issues of the shortage of professionals in some of the key areas that have
been highlighted in various documents such as, National Development Plan, New Growth Path, etc.

The paper provides a detailed review of the context of professions in the areas of Engineering and
Built Environment; Health; Education; Agriculture; and Finance (including accountancy and actuary,
comparing the situation with other countries); provides a historical review of the training and
education for the profession and the changes which have occurred since 1994.

The paper primarily focuses on understanding where the key blockages are in relation to the supply
of professionals and the mechanisms necessary to unblock the blockages. The paper shows detailed
challenges related to ensuring that there are sufficient numbers of professionals enrolling in
education and training institutions, and graduating as well as entering and remaining in their
professions. It also considers the challenges with respect to ensuring continuous professional
development.

The methodology used for the study was mainly secondary research:  documents provided by the
Human Resource Development Council (HRDC) Technical Task Team were reviewed so as to
understand the issues that have been identified, the key challenges which exist in each professional
area, and the various efforts to address them.

Findings include the following:

 There is a limited pool of school leavers who meet the requirements for accessing
professional qualifications due to the poor quality of basic education – many school leavers,
particularly black children, do not have the requisite Mathematics and Science pass marks to
enter post-school educational institutions to study in professional areas.

 Glenda Kruss is Research Director in the Education and Skills Development Research programme at
the Human Sciences Research Council (HSRC).

 Simon McGrath is Professor in International Education and Development in the Centre for
International Education at the University of Nottingham, UK.

 Il-haam Petersen is a Post-Doctoral Research Fellow at the HSRC.
 Michael Gastrow is a research specialist in the Education and Skills Development research

programme at HSRC.
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 Low levels of understanding of basic concepts handicap even those graduates that do
manage to access institutions, making the successful completion of qualifications very
difficult.

The paper concludes by providing a number of recommendations organised in terms of the
following categories: entering education and training, sustaining learners through post-school
education, entering the world of work, career progression and development.

This paper was commissioned by Human Resource Development Council of South Africa to
investigate the production of professionals in South Africa.

This paper is available at: http://www.hrdcsa.org.za/document/key-issues-improving-quantity-and-
quality-professionals-areas-scarce-skills

For further information contact Brenda Ntombela at Ntombela.b@dhet.gov.za

7. Research on initial teacher education (Nick Taylor)

The Initial Teacher Education Research Project (ITERP) is investigating the extent to which initial
teacher education programmes offered by universities are adequately preparing teachers to teach in
South African schools. This is a multi-faceted programme which examines the curricula for teachers
specialising in the Intermediate Phase (IP), tracks the progress of newly qualified teachers in finding
employment two years after graduating, and charts how their attitudes towards teaching develops
over this period. The project is a joint initiative of the Department of Higher Education and Training
(DHET), Department of Basic Education (DBE), Education Deans’ Forum, and JET Education Services.

The curriculum component was completed in 2014. Five universities across the spectrum of
institutional types (urban/rural, historically disadvantaged/advantaged, university/technikon) were
invited to participate. While this cannot be considered a representative sample, together these five
institutions produce half of the country’s teachers. The Mathematics and English B.Ed. curricula, for
both specialist and non-specialists in these two key subjects, were analysed.

The most obvious outcome of this analysis is the tremendous variation within the sample. For
example, while four of the five institutions provide a diet of mainly primary school Mathematics for
student teachers specialising in Mathematics, one includes predominantly tertiary level
Mathematics in its curriculum. Although one would not expect rigid uniformity across the country,
this situation indicates a very wide diversity of views regarding how best to educate Mathematics
teachers for primary school.

However, it is the content of the English curricula for prospective IP teachers that gives most cause
for concern. For teachers not specialising in English, this subject comprises only around 5-7.5% of
total credits in the B.Ed. degree. On one hand, most students studied English First Additional
Language, which the Ministerial Task Team on the National Senior Certificate in 2014 branded as
being of a very low cognitive level, at school. On the other hand, these students, once they graduate,

Brenda Ntombela is Head of the HRDC Secretariat.
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will be teaching all their subjects in English. One has to ask whether they are being adequately
prepared to lift the very low levels of academic study provided by our schools.

Furthermore, none of the five institutions provides a course in literacy instruction. This flies directly
in the face of the conclusions of the Progress in Reading Literacy Study (PIRLS), which found that
three quarters of Grade 4 and 5 learners in South Africa are functionally illiterate.

Following these findings, ITERP is entering a new phase which will draw teacher educators across the
country together to formulate curricula for primary school teachers in training that will address the
pressing needs of the country’s primary school learners for effective literacy and mathematics
education.

The full set of reports is available at: www.jet.org.za

http://www.jet.org.za/publications/initial-teacher-education-research-project/initial-teacher-
education-dhet-research-bulletin-article/at_download/file

For further information contact Nick Taylor at ntaylor@jet.org.za

8. Production of academics and strengthening of higher education partnerships with industry
(Brenda Ntombela)

The study focuses on two key areas: (1) the production of academics to meet the high-level skills and
knowledge development needs of South Africa; and (2) the strengthening of university partnerships
with industry to support the commercialisation of innovation and research, and through this process
to help build a more productive economy, to compete effectively on the global stage and to create
employment opportunities.

The methodology used in this study is meta-analysis and its outcomes provide the basis of the
Technical Task Team’s report.

Findings include some of the following:
 Low throughput rate for undergraduate students: South Africa’s high first-year university

attrition rate has been a long-standing problem, with very little improvement since 2000.
 Throughput rates for Doctoral students in South Africa: The attrition rate for doctoral

students in South Africa is significantly higher than that for undergraduate students with
only 11% of doctoral students completing the degree per annum.

 Need for mutually beneficial partnerships between Higher Education and Industry: The
need is significant for upgrading the research capability within Industry organisations and
attracting skilled graduates and postgraduates into research careers.

Key recommendations include: additional funding for postgraduate students, engagement of retired
academics and postgraduate alumni in supporting the development pipeline of academic staff,
commercialisation of research outputs (knowledge and technology transfer) of universities through
new business venture creation and business incubation, the development of stronger collaborative

Nick Taylor is Senior Research Fellow at JET Education Services.
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partnerships between HE and Industry, including the development of an industry doctoral research
programme.

In conclusion, the recommendations put forward include some of the proposed National
Programme, initially recommended by Universities South Africa in 2011, to support capacity building
of higher education in line with the Government’s National Development Plan (NDP) goals.

This study was commissioned by Human Resource Development Council of South Africa to investigate
the production of academics and strengthening of higher education partnerships with industry

This paper is available at http://www.hrdcsa.org.za/document/production-academics-and-
strengthening-higher-education-partnerships-industry-pashepi

For further information contact Brenda Ntombela at Ntombela.b@dhet.gov.za

9. SAQA-University of the Western Cape (UWC) partnership research into lifelong learning
and professional development in residential universities (Heidi Bolton)

The South African Qualifications Authority (SAQA) conducts long-term partnership research towards
implementation and further development of the National Qualifications Framework (NQF). The
SAQA-University of the Western Cape (UWC) research into Lifelong Learning and Professional
Development in Residential Universities involved conducting and reporting on action research to
assist one historically black university to realise a lifelong learning philosophy and approach under
new and changing conditions.

The research is concerned with the inter-relationships between the students, their working lives and
the university. The primary question was: How can the university respond meaningfully to the real
circumstances of students to enhance prospects for their professional development? The study
sought to influence organisational change through the research. The research set out, using an
action research orientation, to explore how the university could develop more appropriate
pedagogical approaches to help working students to succeed. The project entailed understanding
the working lives of students, engaging their workplaces, and influencing the teaching, learning and
administrative environment of the university.

The key contradiction, to which the research responded, is that access is being limited, through the
partial closure of after-hours or evening classes, at a time and in a place where access for working
and first generation students is a core part of the university’s historic mission. The research
developed an argument and approach for the university to move beyond the traditional binaries of
part- and full-time provision, and day- and night-time time-tabling, to flexible learning and teaching
provision for the diversity of students across the different ages and stages of life.

The research outputs included five peer-reviewed papers, a booklet, and a poster – all of which are
available on request. The study developed nuanced understandings of the nature of lifelong learning
and its enablers and challenges, which operate at macro-, meso- and micro levels, from national

Brenda Ntombela is Head of the HRDC Secretariat.
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policy, to institutional to classroom contexts. Remarkably, the project included the actual
institutional transformation necessary to enhance lifelong learning.

The lessons from this in-depth study are in the process of being disseminated to assist other
institutions in the system.

For further information contact Heidi Bolton at hbolton@saqa.co.za

10. Quality and quality assurance in open distance learning (ODL) discourse: Trends,
challenges and perspectives (Victor J Pitsoe and Mago W Maila)

Quality assurance in higher education is a global concern. With the increasing acceptance of Open
Distance Learning (ODL) as widening access to higher education in the developed and developing
countries, research suggests that it has become increasingly crucial that the quality assurance
process is developed and maintained. This for the ODL provision to be relevant and more functional,
and that the products are recognised in conventional higher education in the emerging open
learning environment. Accordingly, this article does not only seek to contribute to the global
discourse in the promotion of quality assurance, it explores trends, challenges and perspectives in
quality assurance in ODL. Drawing from Serge Moscovici’s social representations theory and Schon's
reflective practice, this article (1) conceptualises the constructs “quality” and “quality assurance”; (2)
investigates the trends and challenges in quality assurance in ODL; (3) sketches a quality perspective
for ODL; (4) argues quality assurance as an ideology; and (5) examines quality assurance as reflective
practice.

In this article, we argue that the notions of quality and quality assurance are not neutral, and are not
independent of wider socio-economic interests. For us, notions of quality and quality assurance have
an important dimension of social representation. Hence, we have used Moscovici’s social
representations theory to understand the manner in which scientific thought becomes “common
sense” within the mass, through its diffusion and representation to and through a public. It is worth
noting that quality assurance can be seen as both a philosophical problem and a policy imperative –
it is a social construction, social reproduction and a social representation. Most importantly, quality
assurance is compatible with the emergent paradigm and lens of the social representations
framework; builds a collection of the main ideas and debates on social representations; and
advances the discourses within the social representations framework. In social representations
theory, representations are primarily cognitive phenomena (although they are sometimes
considered as cultural objects) which enable people to make sense of the world.

Fundamental to this article is the proposal that reflective practice is an integral part of quality
assurance – they have a symbiotic relationship. We consider reflection to be a key factor to improve
quality in teaching and learning. Further, we suggest that the quality of our actions is not
independent of how we think before and in the process of the action. In its various forms, reflection
encompasses multiplicity and its aim should always be learning transformations. Reflective practice
integrates or links thought and action with reflection. It involves thinking about and critically
analysing one's actions with the goal of improving one's professional practice (Imel 1992:8). Against
this backdrop, quality assurance does not imply an expectation of perfection but rather an

Heidi Bolton is the Research Director at the South African Qualifications Authority (SAQA).



Research Bulletin on Post-School Education and Training, No. 4, March 2016

18

expectation of a commitment to improve. Quality assurance, as an essential element of learning, is
an incremental process involving continuous development along with the development of ODL
institutions. Notwithstanding the fact that quality assurance has become a matter of major
importance for higher education institutions, our thesis is that (1) successful ODL requires a proper
quality assurance system, which must match its nature and context; (2) the quality assurance system
of ODL must have a systematic review of established standards to manage operational and academic
tasks; and (3) ODL quality assurance policies should be guided and informed by reflective practice
theory.

For further information contact Victor Pitsoe at pitsovj@unisa.ac.za

For further information contact Victor Pitsoe at pitsovj@unisa.ac.za

11. Orientating vocational education and training to the needs of marginalized and
disadvantaged rural youth (Lucky Maluleke)

Recent post-school education and training (PSET) policy in South Africa emphasises the importance
of vocational education and training (VET) directed at developing skills required in the formal labour
market. There is however a recognition of the significance of directing education and training efforts
to skills and knowledge for sustainable livelihoods. These policy developments take place at a time
when youth unemployment is on the rise, including the number of young people not in employment,
education and training (NEETs); and when neoliberal policy frameworks are dominating economic
development around the world1.

This article reports briefly on a qualitative study conducted with a group of youth from the Mavalani
village, Giyani, in the Limpopo Province. Mavalani is situated about 15km from Giyani2. It is a peri-
urban village whose members rely on agriculture, formal and non-formal employment, and
commercial products for survival3. A more detailed report of the study has been provided by
Maluleke and Harley (forthcoming)4. Following Powell (2014) who called for a ‘Reimagining of the
purposes of VET’5, this study sought to ‘reimagine’ VET from what Petersen (2007) describes as a
sector that is “[not] adequately serving the needs of rural areas” to a sector that is more responsive
to the needs of marginalized and disadvantaged youth in rural contexts.

In light of high and growing levels of youth unemployment, the study emphasised youth
development as necessary and urgent if development efforts are to be realized. The study
highlighted the importance of rural development, considering that poverty is particularly prevalent

1Harvey, D. 2005. A Brief History of Neoliberalism. Oxford: Oxford University Press.

2 Milliner, V. 2011. Community Needs Assessment: Mavalani Village. Community HIV/AIDS Outreach Project
2011-2013, Unpublished Research Report .
3 Maluleke, L. 2013. A critical analysis of government policy on appropriate rural vocational education and
training in the light of the perceptions of youth in Mavalani village, Limpopo. University of KwaZulu-Natal,
Unpublished Thesis.
4 Maluleke, L and A. Harley (forthcoming). Emerging VET policy in South Africa: Perceptions of rural youth.
Journal of Education
5 Powell, L. (2014). Reimagining the Purpose of Vocational Education and Training: The perspectives of Further
Education and Training College students in South Africa. University of Nottingham

Victor Pitsoe is Professor in the Department of Educational Leadership and Management, College of
Education, Unisa.
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in rural areas due to a history of colonialism, apartheid and the adoption of neoliberal modes of
economic development. Skills development is essential if development1 is to be realized in all sectors
of society- inclusive of both rural and urban contexts.

Despite the importance of VET for rural youth, there is very little provision of VET aimed at and for
rural development2. Key educational issues identified by participants included barriers to schooling
and PSET. Participants considered aspects such as payment, accreditation and certification, and
educator training as important. They strongly believed that the qualifications in the Community
Colleges need to be accredited and that learners must receive certificates at the end.

Furthermore, they argued for a broader conception of VET than that offered by the Technical and
Vocational Education and Training Colleges: one that includes not only skills for possible
employment in urban areas, but also socially useful skills, such as construction, bricklaying,
plumbing, motor mechanics, carpentry, sewing, skills required in beauty salons, and farming. Skills
linked to local livelihoods particularly in producing local goods was also frequently tied to preserving
and promoting local culture, thus making clothing locally would not simply save money, but also
build local culture. Participants also noted that VET should provide education that builds
relationships, improves communication between people, and promotes a broader and deeper
understanding of the world.

For further information please contact Lucky Maluleke at luckymsapa@gmail.com

12. Preserving intellectual legacy: generativity themes in the narratives of retired academics
(Eleanor M Lemmer)

The intellectual legacy of the professoriate is embodied in original scholarship, the transfer of values,
knowledge and skills to upcoming generations in academia, and the maintenance of the scholarly
community. The ageing of the professoriate raises the question of how intellectual legacy may be
preserved after retirement to the benefit of the university and wider society. Interwoven with the
idea of legacy is Erikson’s concept of generativity, which can be described as the desire to promote
the advancement and wellbeing of the next generation through parenting, teaching, mentoring, civic
engagement and a wide range of other behaviours aimed at producing a positive contribution that

6In its broadest sense ‘development’ implies ‘progress for the better’, from one historical political-economy of a
social context, to another. How the original space is understood (current context), what ‘better’ looks like for
whom (development), and how to get there are the highly contestable. Implicit in this statement is the
prioritisation of improvement for the most vulnerable and marginalised sectors in society if development is to
benefit all members equally.
7 DHET, 2012. Green Paper for Post-School Education and Training. Pretoria: Department of Higher Education
and Training

Lucky Maluleke is a Researcher at the Centre for Integrated Post-School Education and Training, Nelson
Mandela Metropolitan University.
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survives the self. Failure to achieve generativity leads to stagnation that gives rise to disappointment
as a result of missed opportunities.

This paper explores generativity in the narratives of five retired professors selected by purposeful
sampling on the basis of their illustrious and lengthy careers in academia. In-depth interviews
explored how participants expressed generativity in their scientific and creative work during their
professional careers, how they sustained generative concerns after retirement and how they plan to
extend generativity into old age. Thematic analysis of the narratives produced the following themes:
enactment of generativity during the career; re-evaluation of generativity at retirement;
continuance of generativity after retirement; generative commitment at the threshold of old age.
The study connects with the growing interdisciplinary literature on retirement and suggests how
retired academics can be supported to preserve an intellectual legacy by remaining engaged in
generative action as they approach the last stage of the life cycle.

For further information contact Eleanor Lemmer at: Lemmeem@unisa.ac.za

13. Post-schooling experiences: Findings from Sekhukhune (Violet Chisulo)

There is a popular saying on the streets in reference to youths and youth unemployment – that the
‘mistakes’ of our teachers are roaming the streets – but this is a very crude and simplistic way of
presenting the issue of youth unemployment. Sekhukhune, like most South African villages, has a
high rate of unemployment, poverty and a very weak infrastructure, and as such it was a good
setting to explore the complexity of youth unemployment and education and training.

The research in Sekhukhune was undertaken as part of the Education Policy Consortium project
called Emerging Voices 2, which focused on understanding experiences and perceptions of post-
schooling. Researchers engaged with learners and educators in Adult Education and Training (AET)
and Technical and Vocational Education and Training (TVET), community leaders, and community
project participants amongst others to reflect on the current realities of the post schooling sector in
meeting the needs of this rural community.

The research shed light on how educators both in AET and TVET work under very trying conditions
with no resources, minimum government support and a lack of in-service training to keep up to date
with the changing policy climate. The curriculum used in teaching was outdated and in some cases
there was no equipment for practical demonstrations.

The research revealed that that there were limitations in terms of portability and transferability of
qualifications. As such most learners get sucked into the cycle of chasing qualifications and
accumulating certificates which are across subject fields and disciplines. The education system is not
meeting the needs of the communities in the villages visited. These graduates find themselves
trapped, with no job opportunities and in some case no opportunities to further their studies. Those
who are despondent turn to drugs and alcohol which creates bigger challenges for the communities

Eleanor Lemmer is a Research Professor in the College of Education, Unisa.
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at large. These are the youths who resonate with the saying referred to above, but clearly their
circumstances are not as a result of their teachers’ ‘mistakes’ but are due to a number of composite
systemic challenges.

Despite this, there are pockets of hope. Most villagers have come to the realisation that they need
to take charge of their communities and their lives in order to assist or force change on the system.
The villagers are engaging youths in other forms of education and training that is beneficial in their
communities.

The findings revealed that the youths have become politically aware and teach each other ways in
which they can bring about changes in their communities. For some, this has meant organising
protests on service delivery, while for others it has meant trying every possible way to make various
government departments and agencies aware of their plight and engage with possible solutions. Yes,
some of the youths are roaming the streets but not all is lost – youths also have the power to effect
positive change.

For further information contact Violet Chisulo at violet@cepd.org.za

14. Process evaluation of the implementation of the new renewable energy technologies
subject (Steffen Becker)

The overall goal of the Renewable Energy Technologies (RET) subject implementation in the National
Certificate Vocational (NCV) programme is to increase students’ employability for a Green Economy
labour market. The non-existence of a visible career path into the Green Economy has been
identified as a core problem by Skills for Green Jobs (S4GJ) programme staff and stakeholders from
government departments, Technical and Vocational Education (TVET) colleges and the private
sector. The S4GJ programme1 tries to alleviate the problem through offering a new subject focusing
on renewable energy technologies.

This process evaluation was designed to assess the quality of teaching and learning for the new RET
subject using a student survey which was conducted to learn about the students’ experience with
the new subject. The use of the evaluation findings is expected to improve teaching and learning for
lecturers and students during the current implementation phase (instrumental and conceptual use).
It is also expected to increase institutional learning for TVET colleges as well as within the
Department of Higher Education and Training (DHET) about successful implementation of new
subjects in the NCV programme (process use).

The conceptualisation and design of the RET subject implementation is based on a causal analysis
that was derived from the identified problem that no visible career path into the Green Economy

1 The S4GJ programme is a South African-German initiative aiming to improve framework conditions in order to provide
qualified experts and adequate technologies for establishing a green economy. On the German side, the Gesellschaft für
internationale Zusammenarbeit (GIZ) is carrying out the implementation on behalf of the German Federal Ministry for
Economic Cooperation and Development (BMZ) and is working closely with the South African Department of Higher
Education and Training (DHET) and the Department of Science and Technology (DST).

Violet Chisulo is a researcher at the Centre for Education Policy Development.
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existed. The subject is currently being implemented in six TVET colleges and more colleges will join in
future years once institutional readiness of the colleges has been achieved.

The process evaluation focuses on the students’ perception of the quality of teaching and learning of
the new RET subject. It includes aspects of the degree of institutional readiness of the colleges such
as the availability and appropriateness of facilities and learning spaces. It also includes aspects of
lecturers’ ability to apply new knowledge and skills in terms of teaching delivery and teaching
modes. The evaluation further focuses on the quality and appropriateness of learning and teaching
resources like the newly developed text books.

Three data sources have been identified and used for this evaluation study: A review of official
programme documents; evaluation reports of the RET lecturer training sessions in 2014; and self-
reports of students using structured questionnaires.

The overall response rate on student questionnaires was 47%. The findings from the process
evaluation will inform S4GJ programme staff and stakeholders about the quality of implementation
and possible areas of improvement for the colleges already in the implementation phase, and for
colleges planning to offer the new subject in 2016.

The evaluation findings will be presented according to eight key topics which are: (1) Student
Outcomes and Skills Development; (2) Subject Structure and Organisation; (3) Learning Community;
(4) Student Participation and Effort; (5) Assessment and Feedback; (6) Learning and Teaching
Resources and Support; (7) Lectures and Training; and (8) Facilities and Learning Spaces.

For further information contact Steffen Becker at steffen.becker@giz.de

15. “Readiness is all.” Responsiveness as virtue in post-school education (Laetus OK Lategan)

“Readiness is all” originates from Shakespeare’s Hamlet. This phrase has significant meaning as the
spirit of this remark is that one should accept the challenges that are “in your face”.
The spirit to take on something challenging is most appropriate when reading the White Paper for
Post-School Education (2013). The “readiness” relates to the drive to extend educational
opportunities, improve quality of education and its delivery and to attract both private and public
providers in growing educational opportunities. We should be pro-active and not reactive; we should
instil an entrepreneurial spirit in our education programmes; life-long learning should become
standard behaviour and accreditation and articulation should close the gap between the different
providers of education at different levels of the qualifications framework.

When turning to the research and innovation agenda, it is evident that research and innovation can
contribute to this “readiness”. Many Vice-Chancellors have adopted the phrase to be regionally

Steffen Becker is the Monitoring and Evaluation adviser of GIZ’s Skills Development and Employment
Programmes in South Africa.
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relevant but internationally competitive. This regional relevance can be informed by the
Organisation for Economic Co-operation and Development’s (OECD) study on city and regional
innovation (2012). The argument in this study is clear: what universities do, should benefit the “city
and the region”. “City” and “region” represent the context within which universities should be
functioning. Although we all live and function within the “global village”, our “own space” is the
point of departure from where we contribute to the broader context.

Studying research plans and priorities of different countries suggest a number of leading research
priorities. To mention a few: an aging population, bio-agriculture, climate change,   dysfunctional
families, food security, health systems, personal safety and security, renewable energy, sustainable
livelihoods and transport.

The question is how “ready” are we to participate in and contribute to the search for new
knowledge that can contribute to our nation’s wealth (creation of new opportunities that can
eradicate poverty, grow the economy and enhance our GDP) and health (healthy communities,
healthy people and healthcare systems)? Looking at what is put in the public domain (publications,
conference presentations and completed qualifications) one impression is that we are not delivering
on the “real-time” research and innovation issues.

If the White Paper on Post-School Education is about empowering a community through education,
then we can no longer, as a higher education community in particular and a nation in general, avoid
the call to be “ready” and to give effect to this call!

For further information contact Laetus OK Lategan at llategan@cut.ac.za

16. What makes educational sense? A reconceptualization of quality assurance in the South
African education and training system (Ronel Blom)

‘What makes educational sense?’ This question is increasingly being asked in respect of quality
assurance as a discipline and practice in the South African education and training system. It stems
from the strong resistance to an ‘industrial-type’ quality assurance approach for education and
training when it was first introduced in South Africa in the late 1990’s. At the time, the language of
accountability, external control and lack of trust permeated the system and became the main thrust
for quality assurance. Now, with the benefit of hindsight, many commentators are questioning anew
whether the quality assurance practices established in the early years, are making any difference to
teaching and learning.

Singh (2010:190) maintains that ‘the official policy rationales for national quality assurance are well-
rehearsed tales about maintaining quality in the face of massification and differentiation’. Education
and training must therefore be ‘socially accountable’, provide ‘value for money’, facilitate ‘consumer
choice’, and ‘demonstrate equivalence in the quality of provision to facilitate mobility’. These
sentiments still dominate policy discourses of quality in education and training.

Professor Laetus OK Lategan is currently the Dean for Research and Innovation at the Central
University of Technology.
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However, commentators such as Harvey and Green (1993) have long questioned the approaches
introduced, saying that ‘external quality evaluation fails to engage with, let alone improve, the
learning and teaching interface’, and they add that ‘the bureaucratic and burdensome paraphernalia
of quality is likely to be increased’. At the same time, it is likely to increase the distance between
procedural compliance and the students’ learning experience. (Harvey et al, 1993: 273).

This seems to be because different role-players have very different understandings of the purpose of
quality assurance. The problem is that these perspectives are not necessarily compatible: Employers
see ‘quality [as] the reduction of variation’; as the production of something (or somebody) with
predictable and reliable characteristics (Houston, 2008: 64). Families and societies may see ‘quality’
as the employability, or indeed, the employment, of graduates. Education sees quality as ‘the pursuit
of significant truth’ (Houston, 2008: 65); while government departments see quality as ‘compliance
with definitions imposed’ (Houston, 2008: 64). Thus, while quality assurance always claims the
purpose of ‘improvement’, there are clear tensions between accountability and improvement;
between control and improvement. Unless quality assurance can move beyond the ‘technology of
control’, to the enhancement of the teaching and learning, improvements in the quality of teaching
and learning will remain on the periphery  (Houston, 2008: 67).

In analysing the different meanings assigned to ‘quality’ and ‘quality assurance’ as concepts in South
Africa, it emerged that the system is chiefly characterised by an instrumental effectiveness view
(Scheerens, 2004), or a conformance to minimum standards view. The original industrial-type quality
assurance approach introduced has therefore deeply influenced current practices across the system,
leading to an almost exclusively ‘bureaucratic rationality’ (Luckett, 2006). To answer the question –
‘what makes educational sense?’ we have to progressively advance to a system where a ‘pedagogic
rationality’ is central to our objectives for quality assurance (Luckett, 2006). Thus, rather than
further entrench a system which is increasingly under fire, it is perhaps the appropriate time to re-
examine the assumptions that have led to the current quality assurance regimes and make the
changes that will make a real difference in the classroom.

The paper is available at: https://wits.academia.edu/RonelBlom

For further information contact Ronel Blom at ronel.blom@wits.ac.za

1Harvey, L. and Green, D. (1993).  Defining quality. Assessment and Evaluation in Higher Education, 18:1, 9 – 34.
2Houston, D. (2008). Rethinking quality and improvement in higher education. Quality Assurance in Education, Vol. 16 Iss 1
pp. 61 – 79.
3Luckett, K.M. (2006). The quality assurance of teaching and learning in higher education in South Africa: An analysis of
national policy development and stakeholder response. Unpublished PhD thesis. University of Stellenbosch.
4Scheerens, J. (2004). The evaluation culture. Studies in Educational Evaluation 30 (2004) 105 – 124.
5Singh, M. (2010). Quality assurance in higher education: Which pasts to build on, what futures to contemplate? Quality in
Higher Education, 16:2, 189-194.
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CURRENT AND PLANNED RESEARCH PROJECTS

1. A systemic model for RPL:  The potential for implementation across occupations (Michelle
Buchler, Violet Chisulo and Fiona Cameron-Brown)

In 2014/15 the Centre for Education Policy Development (CEPD) was commissioned to undertake
research with a view to proposing models for the implementation of Recognition of Prior Learning
(RPL) across three occupations. One project, which involved two occupations, was completed during
2015, and the other, involving a single occupation is currently underway and will be completed early
in 2016.

In all instances the research was informed by the South African post-school education and training
environment, and specifically the fluid skills development landscape, paying special attention to the
emerging imperatives and policies on recognition of prior learning in the country.  The transition
from “historical”1 occupational qualifications to those being developed on the Occupational
Qualifications Sub-framework had significant bearing on the findings in the first project, and the
potential for the implementation of RPL, and influenced some of the research questions in the
second. Central to the thinking behind the proposed model were the recommendations of the
Ministerial Task Team on RPL and the policy framework that is emerging from this, as well as the
White Paper for Post-School Education and Training in South Africa.

From a practice perspective, and following analyses of selected countries’ RPL systems and recent
literature, the lens applied was one in which the recognition of prior learning is seen as a specialised
pedagogy rather than merely as an alternative means of assessing learning and competence.  In
addition, RPL was not seen as a means of simply enabling candidates to achieve a certificate, but
rather that certification (formal recognition), was seen more broadly, for example as exemption
from part of a selected course or learning programme, access into a learning programme or
certification of current learning and competencies for employment mobility or progression.

At the conclusion to the current project, the team will consolidate the findings from both projects to
show how a single principle based, systemic model with common practices could underpin the
implementation of RPL in a number of (if not all occupations), while still being sufficiently flexible to
accommodate the specific requirements of different occupations.

For further information contact Michelle Buchler at michelle@cepd.org.za

1 Historical refers to qualifications submitted by the Sector Education and Training Authorities (SETAs) to the
South African Qualification Authority (SAQA) for registration on the National Qualifications Framework
(NQF), prior to the establishment of the Quality Council for Trades and Occupations (QCTO). These
qualifications remain currently registered on the NQF and many learners are still participating in learning
programmes in a variety of delivery sites, towards the achievement of these qualifications.

 Michelle Buchler is Head of the Research Division at the Centre for Education Policy and
Development.

 Fiona Cameron-Brown is an independent researcher who has worked in the post-school sector
since 1986 and has a special interest in RPL.

 Violet Chisulo is a researcher at the CEPD with interest in adult education, RPL and community
development.
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2. Contribution of the Research Chairs to support skills development in the Education,
Training and Development (ETD) Sector (Josie Singaram)

The Education, Training and Development Practices Sector Education and Training Authority (ETDP
SETA) Research Chair Initiative is a strategic intervention to provide research capacity for the SETA
and to help inform skills planning and decision making as well as promoting research excellence
within and across the ETD sector. Six Research Chairs are in place.

University of Pretoria (UP) Research Chair
The main purpose of the UP Research Chair is to establish a system for labour market intelligence
gathering and information for the ETD sector. The appointed Research Chair is Professor Karel Stanz
and is supported by a multi-disciplinary technical team comprising Cuen Sharrock, Dr Steyn van Wyk
and Professor Henry Grimbeek.

The development of the Labour Market Intelligence (LMI) system for the ETDP SETA is to enable the
SETA to better understand its role in skills planning at a sector level.

University of KwaZulu-Natal (UKZN) Research Chair
The purpose of the UKZN Research Chair is to develop a framework, tools, approaches and
methodologies based on best practice for monitoring and evaluation (M&E) for use within the ETDP
SETA and across the ETD sector, as well as institutionalising M&E within the ETDP SETA.  The
appointed Research Chair is Professor Paulus Zulu.

University of Witwatersrand (WITS) Research Chair
The purpose of the WITS Research Chair is to develop a comprehensive understanding of the nature
of the Technical and Vocational Education and Training (TVET) system in South Africa, the curriculum
and pedagogy of vocational education, and how this affects the training of educators for the sector.
The appointed Research Chair is Professor Volker Wedekind.

University of North West (NWU) Research Chair
The purpose of the NWU Research Chair on Early Childhood Development (ECD) is to conduct
empirical research to update the Subsector Skills Plan as well as conduct studies focusing on
interventions linked to the quality of teaching and learning. The appointed Research Chair is
Professor Rosemary Cromarty.  The NWU further provided funding to secure the appointment of
Professor Bongani Bantwini.  This collaborative approach involves looking at the continuum of
education and quality of education provisioning from ECD through to the |further education and
training (FET) phase of schooling.

Nelson Mandela Metropolitan University (NMMU) Research Chair
The purpose of the NMMU Research Chair is to better understand the issues relating to youth
employability, empowerment, and unemployment, particularly within the context of those youths
who are not in employment, education or training (NEET).  The appointed Research Chair at the
NMMU is Professor Lesley Powell.

Cape Peninsula University of Technology (CPUT) Research Chair
The purpose of the CPUT Research Chair has been limited to investigating TVET lecturers including
academics, managers, practitioners, employers and service staff involved with Work Integrated
Learning (WIL) and will include a focus on Recognition of Prior Learning (RPL) relating to lecturers.
The appointed Research Chair is Professor Joyce Nduna and Dr Andre Van Der Bjil is the assistant
Research Chair.
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The work of all six Research Chairs provides a firm foundation for the ETDP SETA to build educational
research.  Collaboration between all the Research Chairs is important in order to share and enable
interface between the overlapping issues.

For further information contact Josie Singaram at Josies@etdpseta.org.za

3. Building a progressive network of critical research and public engagement: Towards a
democratic post-schooling sector (Renay Pillay)

The Department of Higher Education and Training (DHET), is funding the Education Policy
Consortium (EPC) to undertake a large-scale, five-year research project titled: Building a Progressive
Network of Critical Research and Public Engagement: Towards a Democratic Post-School Sector.

The purpose of the Programme is to inform, build and support the national capacity for critical
research, engagement and public participation in the processes that are necessary to inform policy
and provide possible alternative policy approaches and implementation strategies for the
reconfiguration of the post-schooling sector, as well as to support the Department in building a more
integrated, coherent and articulated PSET system to serve South African society.

The Programme has three broad objectives:

• Capacity development: To contribute to expanding and enhancing research capacity  to
undertake critical, progressive research into the post-schooling sector by including
university-based researchers; to support the establishment of the Centre for Integrated
Post-School Education and Training (CIPSET); to increase the EPC’s capacity to sustain critical
research into the post-school sector over the long-term; and to increase the pool of
researchers (through a range of research internships as well as more formal Masters and
Doctoral fellowships).

• Deepened understanding of the post school sector through research: Through a wide range
of research projects that focus on public post school institutions, to better understand the
post-school sector from the perspective of, inter alia, youth, adults and communities, the
working class and the poor, and to be able to posit alternative conceptual, theoretical,
methodological, policy and implementation approaches for post-schooling, its sub-sectors
and cross-cutting issues such as articulation and integration through good quality research.

 Research dissemination: To create a community of practice that includes collaborative
research processes and sharing of knowledge and research findings through a diversity of
publications and regular fora that will encourage debate within and between the post-school
research and development community, post schooling practitioners, post-school institutions
and statutory bodies, policy makers, and a wider range of community stakeholders.

The following 14 research projects are in progress:

1. Understanding barriers to accessing and succeeding in post-school education and work;

Josie Singaram is Head of Department of Research and Skills Planning at the ETDP SETA.
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2. Strengthening post-school institutions;
3. Knowledge, curriculum, and pedagogy of vocational and professional education;
4. Triadic: Education, work and democratic society;
5. Emerging Voices – Post-Schooling (EV2);
6. A critical investigation: Teacher Education;
7. Changing residence: transforming Higher Education Institutions in South Africa through

student residences;
8. Multilingualism in TVET Colleges:  Policy and Practice;
9. Community Service;
10. Building adult and community education programmes;
11. Workers and community education: a conceptual framework for curriculum development;
12. Curriculum innovation project;
13. Capacity development and support for student leadership and organisations in the post-

school sector; and
14. Programme evaluation.

Research outputs are available at: www.educationpolicyconsortium.org.za

For further information contact Renay Pillay at Pillay.R@dhet.gov.za

4. Rapid appraisal of the provisioning of hairdressing programmes in TVET colleges in relation
to labour market demand (Ms Renay Pillay)

The government’s National Development Plan (NDP) aims to increase student enrolment in
Technical and Vocational Education and Training (TVET) Colleges to 1.25 million by 2030. Enrolment
in TVET Colleges (both public and private) stood at 794 250 in 2013 (DHET, Statistics on Post-School
Education and Training in South Africa: 2013), indicating that a substantial increase in enrolment at
TVET Colleges is needed between now and 2030 to achieve the NDP target. Should current trends
and patterns in enrolment in TVET Colleges persist, the likelihood of meeting the NDPs 2030 target is
low.

The Department of Higher Education and Training’s (DHET) self-assessment is that it will not be in a
position to meet its own 2015 enrolment target of 1 million.

Creative strategies and interventions are needed to respond to the challenge of insufficient growth
in enrolment in the public TVET College system. There is a view that a growth in the provision of
occupationally-oriented programmes could contribute to a stepping up of overall enrolment in
public TVET Colleges. Not only are occupationally-oriented programmes envisaged to respond to
enrolment challenges, they are also anticipated to respond to the problem of unemployment in the
country, by providing skills for self-employment.

The Department has identified hairdressing as one occupational field where potential exists for
growth in TVET college enrolment. The Department’s initial assessment is that there has been a
dramatic decline in the provision of hairdressing-related programmes at public TVET Colleges over

Renay Pillay is Acting Deputy Director in the Research Coordination Monitoring and Evaluation
Directorate, DHET.
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the past decade; at the same time, the multi-billion rand hairdressing industry in the country is
mushrooming. This anomaly needs to be investigated more fully and ultimately addressed.

The Department, together with the Services SETA has commissioned a study to investigate
hairdressing as a potential programme of study that could lead to high volumes of enrolment in
TVET Colleges as well as to ultimate self-employability.

The study will focus on the following main areas:

a) The nature, size and shape of the formal hairdressing industry in South Africa, including
opportunities for workplace-based learning;

b) The nature, size and shape of the informal hairdressing industry in South Africa;
c) Occupational shortages/oversupply in the hairdressing industry;
d) Critical skills needs within the hairdressing industry (e.g. working with “Ethnic” hair);
e) The provisioning, uptake and completion of hairdressing-related programmes and

qualifications at public and private TVET Colleges; and
f) The status of hairdressing as a ‘’profession’’ in South Africa.

The report will be available on the DHET website by December 2016.

For further information contact Renay Pillay at Pillay.R@dhet.gov.za

5. Curriculum innovation: Integrating general education at a University of Technology
(Delysia Norelle Timm, Rosaline Govender and Nareen Gonsalves)

The Curriculum Renewal Project (CRP) at Durban University of Technology (DUT) is a
transformational project which operationalises the University’s strategic focus area of building
sustainable student communities of living and learning.  The CRP includes the integration of the
General Education (GE) component within every undergraduate programme.  The GE component
has a threefold aim:

 to build a student-centred educational experience embedded in the local context;
 to prepare students for an increasingly diverse and complex, globalised work environment;

and
 to cultivate an engaged and critical citizenry in the context of an emerging and fragile

democracy in an ever changing world order.

The GE component comprises 30% of the credits of each undergraduate programme.  This 30%
comprises three types of GE modules, which are 10% institution-wide, 10% faculty-based and 10%
programme-based. Included in the institution-wide modules is a suite of elective institutional-wide
modules and a Cornerstone Module (CM) which is compulsory for every first-year student.  The CM
includes learning activities for students to develop writing, reading, quantitative reasoning, human
and social sciences, technology, language and communication.

Renay Pillay is Acting Deputy Director in the Research Coordination Monitoring and Evaluation
Directorate, DHET.
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Academic staff from each faculty and Academic Support staff are members of a General Education
Task Team (GETT). The GETT has been established to ensure the necessary processes and tasks are
designed and implemented to integrate the GE component into the curricula.  Leadership of the
GETT is provided by the GE co-ordinator who works in the office of the DVC Academic.

Some members of the GETT plan to engage in practitioner research as they seek to improve their
practice as leaders of curriculum innovation to integrate GE in the institution and within their
Faculties.  Using a variety of critically reflective self-study methodologies we seek to understand and
share our stories of our lived experiences of action taken to address challenges and concerns related
to:

 improving leadership and engagement for change and innovation;
 accommodating diverse perceptions and understanding of GE;
 encouraging high impact learning and teaching practices,
 promoting understanding and experience of the scholarly application of

inter/multi/trans/disciplinarily; and
 being creative in the use of resources.

Sharing stories of our lived experiences and engaging in critically reflective self-study research will
result in the following outcomes:

 generate new knowledge arising out of our learning from our lived experience;
 record and make public our knowledge; and
 inform the development of a new generation of academic teachers, assessors, researchers

and curriculum designers.

For further information contact Delysia Norelle Timm at timmdn@dut.ac.za

6. LMIP research insights on government challenges to anticipate skills demand for current
and future economic development (Vijay Reddy)

In 2012, when the Minister of Higher Education and Training, Dr Blade Nzimande, launched the
Labour Market Intelligence Partnership (LMIP), he requested the LMIP to conduct research to
provide a scientific basis to: “set up systems for reliable data informing skills need, supply and
demand in our labour market in a manner that will enable our country, including government and
business to plan better for human resources development needs of our country”.

Three years later, the LMIP has become synonymous with skills planning in South Africa. The LMIP
conducted a number of research studies to understand the supply and demand for skills and the

 Delysia Norelle Timm (D.Tech), Advisor Special Projects, General Education Project Leader, Office
of DVC Academic DUT.

 Rosaline Govender (D.Ed), Academic Development Practitioner, Faculty representative on GETT.
 Nareen Gonsalves, Lecturer of Cornerstone module and member of GETT at DUT.
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extent to which supply responds appropriately to demand. LMIP research studies, both quantitative
and qualitative, focused on institutions and individuals, and ways in which the two could be
connected.

What have we learnt from our research so far?
(i) The LMIP proposes an inclusive socio-economic skills planning approach for South Africa. We
must raise the levels of basic and post-school education and training in the country. For effective
skills planning we must read the signals of demand from the economy, government growth
strategies and industrial policies. Government, with partners, will use this LMI to ensure better
alignment between skills demand and an inclusive skills development strategy.

(ii) LMIP proposes the establishment of a Skills Planning Unit (located in Department of Higher
Education and Training (DHET) in the short-term). Relevant data, information and signals from
the economy, education and the labour market will feed into this unit. This vibrant and cutting
edge unit needs to engage regularly with senior staff at DHET, other government departments
and social partners to make sense of the relevant knowledge to generate skills policy. A budget
must be allocated to this Skills Planning Unit.

(iii) The skills planning architecture must be populated with information that is available from
present datasets (with modifications for additional data) and future datasets must be identified.

(iv) Skills planning is a complex process and involves more than statistical analyses. We must
understand the dynamics that shape how an individual behaves, the contours and capabilities of
institutions that make them act in particular ways, the responsiveness of education and training
institutions to the changing demands from firms and workplaces, the changing nature of work
and workplaces, and the response of the labour market to graduates.

More research completed by the LMIP is available in the 2015 LMIP Update which can be found
here: http://www.lmip.org.za/news/lmip-update-2015

For further information contact Vijay Reddy at vreddy@hsrc.ac.za

For further information contact Vijay Reddy at vreddy@hsrc.ac.za

7. The contours of a credible skills planning mechanism (Vijay Reddy and Marcus Powell)

The Labour Market Intelligence Partnership (LMIP) recognises the skills planning mechanism as both
a process and a structure. Skills planning refers to how labour market intelligence is used to inform
decision-making processes at the national, sectoral and occupational levels. The skills planning
mechanism includes the technical processes associated with the collection, collation, analysis and
dissemination of information, the institutional structures for informing and undertaking the planning
process, as well as the analysis of the wider political economy and how this influences decisions
related to how resources are allocated for skills development. Skills planning at its core requires an
understanding of the interaction between the demand and supply of skills and the extent of this
match. The Labour Market Intelligence System for South Africa (LMIS-SA) will collect, collate, analyse
and disseminate information. The LMIS-SA will then allow government to make more informed
decisions about:

Vijay Reddy is the Executive Director of Education and Skills Development Unit (ESD) at the Human
Sciences Research Council (HSRC).
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 Where and how to invest its education and training resources;
 How to allocate work visas;
 Enrolment planning, new programmes and the infrastructure investment needed to

make this possible; and
 Career guidance programmes.

A skills planning information framework

Figure 1 outlines the framework for the data and information required to plan for skills needs. Data
will be collected on:

 The context in which skills development takes place;
 Skills supply;
 Current and future demand for skills;
 Mismatches leading to occupations in high demand; and
 The education and training outcomes that support the planning process.

The work of the LMIP is ongoing and further refinement of the models and approaches
proposed will be undertaken. A range of LMIP outputs may be found on the project website:
www.lmip.org.za

For further information contact Vijay Reddy at vreddy@hsrc.ac.za; and Marcus Powell at
marcus.powell@gmail.com

 Vijay Reddy is the Executive Director of Education and Skills Development Unit (ESD) at the HSRC.
 Marcus Powell is a Director at the Centre for Employment Initiatives, UK (CEI).
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8. Case study: The first five years project - a cohort study of students awarded NSFAS loans in
the first five years 2000-2004 (Chelete Monyane)

According to various evidence-based research studies, the demand for higher education in South
Africa has increased considerably. This means that the demand for public funding is set to exceed
supply unless drastic measures and policy shifts are adopted. It was against this backdrop that the
National Student Financial Aid Scheme (NSFAS) commissioned a cohort study entitled, “The first five
years project - A cohort study of students awarded NSFAS loans in the first five years 2000-2004”.
The objective of this research was to reflect the successes and problems faced by NSFAS with
specific focus on the flow of students through the tertiary education system and their graduation
rates.

The findings were that NSFAS had been successful in increasing student graduation rates especially
with respect to degrees, diplomas and certificates. Secondly, NSFAS students perform better than
non-funded NSFAS students and a small number of students remain in the system too long.

The Council on Higher Education (CHE) undertook a similar cohort study entitled, “A proposal for
undergraduate curriculum reform in South Africa: the case for a flexible curriculum structure”.  The
findings of the CHE study indicate that while there has been an increase in graduation rates, the
rates are higher for diplomas and certificates than for degrees.  It further notes that there are higher
graduation rates in extended four-year degree programmes and that students in four-year degree
programmes graduate in record time.

The central theme of this case study is to compare and contrast the two cohort studies. A specific
reference will be placed on graduation outputs, extended four-year degrees, participation rates and
the time that students take to complete their degrees or diplomas. It will conclude with an
examination of the financial implications of the curriculum proposal for four-year degrees in terms
of subsidies from government and the role of NSFAS.

For further information contact Chelete Monyane at cheletem@nsfas.org.za

9. Pilot of dual-system apprenticeships in South Africa (Ken Duncan)

Amongst the initiatives of the national Department of Higher Education and Training (DHET) to
increase the number of artisan apprentices and improve the quality of their training is a pilot of dual-
system apprenticeships, along the lines of those practised in Switzerland, Germany and a number of
other countries. The principal objective of the project is to test the value of dual-system
apprenticeships for South Africa, i.e. their practicality for local conditions, their effectiveness, their
cost and their appeal to local employers.

The characteristic feature of dual-system apprenticeships is that they combine education at a
vocational college with on-the-job training in the workplace in a single, integrated learning

Chelete Monyane:  Senior Manager: Policy and Research at the National Student Financial Aid Scheme
(NSFAS).
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programme. Typically, dual-system apprentices work three or four days a week in the company and
spend only one or two days in the college. This ensures rapid application of newly-acquired
knowledge and keeps the college instructors in close communication with workplace supervisors.
Another important benefit for the apprentices is that they are assigned meaningful work under real-
life conditions from an early stage.

Currently, welders and vehicle body-builders are being trained at two dual-system sites, each
comprising a public college and a group of surrounding employers.  Four more sites, for electricians
and plumbers will commence early in 2016.

The first apprentices in the project are scheduled to do their trade-tests in March 2016, so it is too
early to assess the results of their training. In the meantime, however, external researchers who are
monitoring the project report that the apprentices’ early exposure to the workplace has enhanced
their academic performance. Lecturers find the apprentices to be more motivated and quicker at
seeing the application of theory to practice than their non-project counterparts. Employers have
responded well to the close interaction between college and company and the opportunity the dual-
system provides to monitor closely the students’ transfer of theoretical knowledge to workplace
tasks.

An important element in the project in 2016 will be the use of new curricula, structured around
integrated work tasks. Called the National Occupational Curriculum Content, these curricula are now
being developed for each trade. They reflect lessons learned from the pilot project so far.  Thus, the
project may be said to be making a definite and positive impact on the national artisan training
system.

For further information contact Ken Duncan at ken@ssaci.org.za

10. The capability approach as an evaluative framework for TVET programmes in bilateral
development cooperation (Steffen Becker)

The author’s primary academic interest is programme evaluation, specifically new and/or innovative
approaches to programme evaluation. Working in the field of international development
cooperation and in recent years being involved in programmes of Technical and Vocational
Education and Training (TVET) support and skills development the author’s second academic interest
is vocational education and training.  The author is of the strong opinion that the prevailing planning
and evaluation approach of looking merely at employability and employment is short-sighted and
does not do justice to the multi-faceted TVET sector and its students. The specific research interest is
therefore on innovative approaches to programme evaluation in the Vocational Education and
Training (VET) sector. There is a need for an alternative planning and evaluation approach for
bilateral development cooperation.

It is proposed that a theoretical framework be developed on how to plan and evaluate a Skills
Development Programme in the TVET sector that uses the human capability approach to include the

Ken Duncan, CEO of the Swiss-South African Cooperation Initiative, which is responsible for managing the
dual-system apprenticeship pilot project.
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perspective of individual learners. This newly developed framework will then be applied to the Dual-
System Pilot Project (DSPP) of the Department of Higher Education and Training (DHET) which is
supported by the “Skills Development for a Green Economy in South Africa” Programme (SD4GE)
implemented by Deutsche Gesellschaft für Internationale Zusammenarbeit (GIZ) on behalf of the
German Federal Ministry for Economic Cooperation and Development (BMZ) in cooperation with the
DHET. The DSPP is responsible for the implementation of the newly developed occupational
Electrician or Plumber qualifications being offered at four selected TVET colleges.

The objectives of the study are two-fold:

1. Provide a theoretical planning and evaluation framework for TVET programmes in bilateral
development cooperation using the human capability approach and develop
additional/different indicators to measure success, including, but not limited to
employability and employment, and planning a programme that (also) focuses on expanding
individual capabilities and how those can be assessed.

2. Through the application of the above-mentioned planning and evaluation framework,
provide a further example of operationalising the capability approach in the education
sphere in general and specifically in the South African TVET Sector. This should provide more
insights into which dimensions (or capabilities) are of value to TVET students in South Africa
through an on-going deliberative participatory process.

For further information contact Steffen Becker at steffen.becker@giz.de

11. Implementation evaluation of the National Qualifications Framework Act (No. 67 of 2008)
(Renay Pillay)

The South African Qualifications Authority (SAQA) Act (Act No. 58 of 1995) provided the legislative
framework for the establishment of the National Qualifications Framework (NQF), mechanisms for
standard setting and quality assurance and for a management information system for the NQF.

In 2007, based on the outcomes of numerous reviews and impact studies and analyses, a decision
was taken to replace the SAQA Act with a new Act. The NQF Act, (Act No. 67 of 2008) replaced the
SAQA Act, with significant changes. There is a distinct change in the roles and functions of SAQA and
the quality assurance system. The NQF Act established three (3) Quality Councils (QCs); the NQF
itself comprises three (3) sub-frameworks and is known as a linked framework with clear links and
articulation between the three (3) sub-frameworks. Each sub-framework is managed by a QC, and
the QCs are responsible to submit qualifications and part-qualifications to SAQA for registration on
the NQF.

Another significant change  in the NQF space was the establishment of the Department of Higher
Education and Training (DHET) in 2009, which gave the Minister of Higher Education and Training

Steffen Becker is the Monitoring and Evaluation adviser of GIZ’s Skills Development and Employment
Programmes in South Africa.
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overall executive responsibility for the NQF, SAQA and the QCs. Under the SAQA Act, this was not
the case.

The Department has observed that despite improvements brought about by the promulgation of the
NQF Act, systemic issues need to be resolved urgently, in order for the NQF objectives to be fully
met and mature. Furthermore, the White Paper for Post-School Education and Training (DHET, 2013)
provides a fresh look at elements in the NQF landscape which will need to be considered, in order to
ensure that the NQF really is an enabling mechanism for access, redress, mobility, skills
development, and for the full personal development of all South Africans.

It is seven (7) years since the adoption of the NQF Act, which introduced several radical shifts to the
quality assurance system for education and training. The Department has therefore commissioned
an implementation evaluation of the National Qualifications Framework Act. The purpose of the
evaluation is to assess whether the NQF Act, including its associated policies and regulations, are
being implemented as envisaged, to identify successes and challenges in its implementation, and
recommend how the NQF Act and its implementation can be improved.

The evaluation report will be available on the DHET website by April 2017.

For further information contact Renay Pillay at pillay.r@dhet.gov.za

12. Situational analysis of Skills Development Institutes in South Africa (Renay Pillay)

The Skills Development Act (Act No. 97 of 1998) provides for the establishment of Skills
Development Institutes and outlines key functions of such Institute. Very little is known about Skills
Development Institutes that exist in South Africa. Reports and research about such organisations are
scant, and to date there is little evidence of the effects of the implementation of Paragraph 26E of
the Skills Development Act.

The Department of Higher Education and Training (DHET) together with the Construction Education
and Training Authority (CETA) has commissioned a research study on Skills Development Institutes in
South Africa. This study is being undertaken to assist the Department to understand how Skills
Development Institutes contribute towards the national goal of developing a skilled and capable
workforce. The Department further needs to comprehend the location of such organisations within
the broader landscape of post-school education and training (PSET), which comprises three main
vehicles for education and training, namely, Higher Education Institutions (HEIs), Technical and
Vocational Education and Training (TVET) Colleges and Community Colleges.

It is generally acknowledged that Skills Development Institutes could be public, private and/or
‘’community-owned’’ establishments. Those in the public sector include Skills Centres operated by
TVET colleges as well as those operating within the auspices of national, provincial and local
government.

Renay Pillay is Acting Deputy Director in the Research Coordination Monitoring and Evaluation Directorate, DHET.
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Examples of ‘skills institutes’ established and managed by government departments include the
Department of Correctional Services’ training of inmates for re-integration into society, the National
Defence Force training of ex-soldiers and the Department of Social Development funding of social
programmes that include NGO-operated skills centres.

Some private organisations establish or support Skills Development Institutes in communities where
they operate as part of their corporate social responsibility programmes. Such training organisations
offer a variety of skills training programmes, ranging from basic vocational programmes to
entrepreneurship programmes, as well as adult basic education programmes to enhance literacy and
numeracy. For example, the mining company Kumba Iron Ore has helped to equip almost 3,000
members of the community surrounding its Sishen mine in the Northern Cape with a range of
practical skills, through the Tshipi Skills Training Centre.

Some Sector Education and Training Authorities (SETAs) have begun establishing relationships with
Skills Development Institutes in order to expand access to their sector specific programmes in local
communities and rural areas. Currently, SETAs have established a working relationship with 179
centres (not verified), on various learning programmes, which include but are not limited to: artisan
development, skills programmes, and learnerships.

The report will be available on the DHET website by December 2016.

Further information contact Renay Pillay at Pillay.R@dhet.gov.za

Renay Pillay is Acting Deputy Director in the Research Coordination Monitoring and Evaluation
Directorate, DHET.
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CONFERENCES, STUDY TOURS AND REVIEWS

1. Book review: Shaping the future of South Africa’s youth: Rethinking South Africa’s youth
edited by Perold, H, Cloete, N & Papier, J. 2012.  CHET: African Minds (Wayne Dirk)

This book offers broad insight into the challenges faced by South Africa with respect to youth
unemployment and post-school education and training. It acknowledges that the problem of youth
unemployment is not unique to South Africa and that other countries around the world are
struggling to find effective ways of providing educational and work opportunities for young people.

The authors have presented complex arguments in an accessible manner and have paid close
attention to current policies on post-school education. In general, the book emphasises the need to
place the educational needs of young people at the foreground of policy initiatives. It argues that it
is particularly the poor who should be targeted because it is this group who will remain forever
trapped in chronic unemployment and poverty without access to education.

The authors support the policies of the Department of Higher Education and Training with respect to
the development of an integrated, coordinated and differentiated post-school system but also
identify a number of challenges that could hamper their implementation. With respect to the
challenges of policy implementation, the authors offer a number of suggestions. For example, one of
the authors suggests that the current NQF (National Qualifications Framework) limits access to
education for those young people most deprived of education because it prevents certain providers
from offering programmes that do not comply with the NQF. For this author, it will not be possible
for policy-makers to improve the education of young people who are currently out of work unless
they change the quality assurance model.

Another author argues that because South Africa is experiencing chronic unemployment, policies
targeting the youth will not succeed without substantial improvement in the South African economy.
Many concerns are also raised about skills education and Technical and Vocational Education and
Training (TVET) Institutions. Among these the issues are: management, governance, leadership skills
and the academic capacity of lecturers. The relationship between TVET institutions and universities
with respect to articulation and partnerships is also examined.

Although the authors raise many critical questions about the current post-school environment, the
strength of this book lies in the recommendations that it offers for government policy-makers. It
challenges policy-makers to reflect on the scope and limits of their projections for the success of
post-school policy objectives so as to prevent unrealistic expectations and disappointment due to
poor implementation. These reservations are well articulated and supported with evidence drawn
from both local and international contexts. Through engaging with the research and arguments
presented in this book, policy-makers are not only provided with both positive and critical analysis of
the current state of post-school education in South Africa, but also with evidence-based arguments
and recommendations that will undoubtedly assist with discussions about policy implementation.

For further information contact Wayne Dirk at Dirk.W@dhet.gov.za

Wayne Dirk is a Deputy Director in the Directorate: Private Higher Education, DHET.
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2. Book review: Just work? Migrant workers’ struggles today (Enver Motala)

A recent publication edited by Aziz Choudry and Mondli Hlatshwayo of the Centre for Education
Rights and Transformation (CERT) titled Just Work? Migrant workers’ struggles today and published
by Pluto Books (December 2015) in London, is an important addition to the literature on the life and
tribulations of migrant workers globally in the context of the power of neo-liberalism and the
financialisation of capitalist economies worldwide. The book reflects on the struggles of workers in a
multiplicity of sites globally concentrating on the conditions facing migrant workers, their
organisational and political struggles on five continents against the backdrop of the crisis of global
capitalism. The book provides a useful explanation of the circumstances affecting migrant workers as
intrinsic to the structural conditions arising from the prevailing global economic system, giving rise
to further segmentation and division of workers to engender the intensification of their exploitation
and attacks on any rights they may have.

The phenomenon of migrant labour is less understood than the forms of proletarianisation that has
characterised capitalism historically and this book provides insights into the relationship between
migrant labour and the development of a global proletariat. It also represents an important addition
to the literature providing textured and critical insights into the difficulties limiting the organisation
of migrant labour. Especially important is the examination of the raft of simplistic and dehumanizing
‘explanations’ characteristic of media and other popular representations of migrant work –
representations that fuel the forms of  gender and racist violence and prejudice against those who
must rank amongst the most vulnerable workers anywhere.

For further information contact Enver Motala at: emotala1@gmail.com

3. Survey reveals potential input tool for a national skills planning mechanism (Haroon
Bhorat)

A policy roundtable to discuss the process and evidence from a pilot Labour Market Survey was held
in August 2015. The primary objective was to understand the different types of labour market
information that can be collected using such a firm-level survey, and how this translates into labour
market intelligence.

The pilot survey aims to address the gap in existing labour market datasets, which do not allow for
analysis of skills demand and training supply at a sectoral or regional level. The study leader,
Professor Haroon Bhorat of the Development Policy Research Unit at the University of Cape Town
(UCT), provided insight on how the survey may provide rich data to organisations and how firms can
best use that data.

The roundtable discussion provided a space for government, business, Sector Education and Training
Authorities (SETAs) and labour to engage and interrogate the pilot survey, which was designed to:

Enver Motala is a Researcher at Nelson Mandela Institute, University of Fort Hare.
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 Collect baseline data about employment profiles of each firm;
 Focus on understanding the rationale for training firms;
 Allow for an evaluation of the impact of the training which will depend on the quality of the

data;
 Understand the factors that enable or hinder the impact of training; and
 Serve as an important tool to assess firms’ perceptions of the performance of the SETA.

Participants agreed that further engagement was needed to understand and map new methods and
strategies for data generation. The Labour Market Intelligence Partnership (LMIP) will work closely
with Department of Higher Education and Training (DHET) to inform the process of institutionalising
such a survey within its current instruments.

To find out more about the roundtable discussion please click on the link:
http://www.lmip.org.za/event/policy-roundtable-7-seta-labour-market-survey

For further information contact Haroon Bhorat at: haroon.bhorat@uct.ac.za

4. Research colloquium on Workplace-Based Learning (Mpho Dlamini)

The Department of Higher Education and Training (DHET) together with Sector Education and
Training Authorities (SETAs) hosted its second annual Research Colloquium on 22 - 23 October 2015.
The theme of the colloquium was Workplace-Based Learning: Towards Successful Workplace-Based
Learning in South Africa". The presentations and discussions comprised speakers and delegates from
business, Post-School Education and Training (PSET) entities and academia, who shared their
experiences and research on Workplace Based Learning (WBL) not just in South Africa but
internationally. It was suggested that  co-operative and work-integrated education provides both
economic and social benefits for government, educational institutions, business and civil society; and
that this results in a wide range of graduate attributes and innovative competences that are required
in the twenty-first century.

WBL is more about learning, and less about working. Employability is about gaining those attributes
that make a young person attractive as an employee, but it does not necessarily equate to
employment, nor should it create the expectation that it does. WBL and employability are not the
solutions for unemployment. Rather, they enhance the learner’s chances for an improved fit and a
smooth transition from learning to work.

Work experiences supplement the learning experiences and reduce the disparity between
educational outcomes and the workplace requirements. It then becomes important to measure to
what extent the student’s experiences in the workplace influence and are integrated into the
university or college curriculum. For WBL to have its full benefit we need to ensure that the
regulatory environment is conducive to practise. If every workplace is to become a training space,

Haroon Bhorat is Professor of Economics and Director of the Development Policy Research Unit
(DPRU) at the University of Cape Town
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the education and training system together with business and industry, should be incentivised to
undertake the necessary work to encourage implementation. WBL requires a tripartite alliance
between learner, employer and institution but is initially disruptive to all. The regulatory
environment can powerfully facilitate or impede the necessary partnership.

The main challenges noted at the colloquium include:

 A widespread lack of understanding of WBL;
 No single theory of learning in the workplace currently exists;
 Misalignment to industry needs, growth and the country’s development strategy;
 Lack of monitoring and evaluation of learners when they are in the workplace;
 Poor administration amongst some host-companies, including lack of mentorship for

learners;
 Funding models;
 Roles and responsibilities off all stakeholders involved are not formalised; and
 Technological advances increasing rapidly in dynamic industries.

The main recommendations noted at the colloquium were:

 A need for  a close relationship between institutions and industry;
 Divide the training time in the workplace adequately to accommodate theory, coaching,

mentoring and final assessment;
 Government must liberate SETAs to optimise capacity building with regards to funding;
 SETAs: identify capacity building priorities, challenges: report back on placements on

numbers of learners;
 Roles and responsibilities of all role-players must be formalised;
 The need for well-trained mentors; and
 Business needs to take a more pro-active role in education and training.

The colloquium proceedings will be made available on the Department’s website.

For further information contact Mpho Dlamini at: Dlamini.Mpho@dhet.gov.za

5. Summary of South Africa’s big five: Bold priorities for inclusive growth published by
McKinsey Global Institute (Mpho Dlamini)

A new McKinsey Global Institute (MGI) report, South Africa’s big five: Bold priorities for inclusive
growth, recommends reigniting the country’s economic progress by focusing on five opportunities. If
government and businesses prioritise them, these five initiatives alone could by 2030 increase Gross
Domestic Product (GDP) growth by a total of 1.1 percentage points per year, adding 1 trillion rand
($87 billion) to annual GDP and creating 3.4 million new jobs.

Mpho Dlamini is a Research Graduate Intern at the DHET.
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These opportunities include:
 Advanced manufacturing: South Africa can draw on its skilled labour to grow into a globally

competitive manufacturing hub focussed on high-value added categories such as
automotive, industrial machinery and equipment, and chemicals. To realise this opportunity,
however, South African manufacturers will have to pursue new markets and step up
innovation and productivity.

 Infrastructure productivity: South Africa is investing heavily in infrastructure, but big gaps
remain in electricity, water, and sanitation. By forging a true partnership, the public and
private sectors can together drive three strategies to make infrastructure spending up to
40% more productive: making maximum use of existing assets and increasing maintenance;
prioritising the projects with greatest impact; and strengthening management practices to
streamline delivery.

 Natural gas: South Africa’s electricity shortage has constrained growth, and despite new
capacity, another shortfall is projected between 2025 and 2030. Natural gas plants—which
are fast to build, entail low capital costs, and have a low carbon footprint—can provide an
alternative to diversify the power supply. With the necessary regulatory certainty, it is
estimated that South Africa could install up to 20GW of gas-fired power plants to diversify
base-load capacity by 2030. Gas can be provided through imports, local shale gas resources
(if proven), or both.

 Service exports: South Africa has highly developed service industries, yet it currently
captures only 2% of the rest of sub-Saharan Africa’s market for service imports, which is
worth nearly half a trillion rand ($38 billion). With the right investments, service businesses
could ramp up exports to the region; and government can help by promoting regional trade
deals. In construction, the opportunity ranges from design to construction management to
maintenance services. In financial services, promising growth areas include wholesale and
retail banking and insurance.

 Raw and processed agricultural exports: With consumption rising in markets throughout
sub-Saharan Africa and Asia, South Africa could triple its agricultural exports by 2030. This
could be a key driver of rural growth, benefiting the nearly one in ten South Africans who
depend on subsistence or smallholder farming. Capturing this potential will require a bold
national agriculture plan to ramp up production, productivity, and agri-processing.

The report notes that successfully delivering on these priorities will move South Africa closer to
realising its long-held vision of a “rainbow nation” characterised by shared prosperity for all. But first
the country will need to embrace some fundamental changes to become more globally competitive;
not least, it will have to address a serious skills shortage through a dramatic expansion of vocational
training. Tackling such foundational issues will require business and government to come together in
a new partnership characterised by shared vision, collaboration, and trust.

For further information about MGI and to download reports, please visit www.mckinsey.com/mgi

For further information contact Mpho Dlamini at: Dlamini.Mpho@dhet.gov.za

Mpho Dlamini is a Research Graduate Intern at the DHET.
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6. Round table discussion on water management and skills development in South Africa
(Ochieng Aoyi)

The Local Government Sector Education and Training Authority (LGSETA) and the Vaal University of
Technology (VUT) formed a partnership in 2014. The aim of the partnership is to address the
problem of skills development and water management by the local government sector in South
Africa.  The initiative provides an engagement platform for academic institutions, industry, non-
governmental organizations, national water management organs and municipalities.  Through this
engagement a consolidated multi-sectorial approach can be used to seek solutions to water and
wastewater management problems. It is for this reason that the VUT and LGSETA jointly organized a
round table discussion (RTD) at the Emperors Palace Convention Centre on the 25th February 2015,
which was attended by about 100 delegates including international experts from India, Kenya and
Namibia.  Also attending the conference were national delegates from several government bodies
including the Water Research Commission (WRC), Rand Water, Department of Water and Sanitation,
the Water Institute of Southern Africa, Municipalities and Universities.

The conference identified key priority issues as non-revenue water, water treatment and re-use, the
water-energy-food nexus, municipal wastewater management (practice and policies) and skills
development.  It was acknowledged that there are many problems concerning water management
but some are consequences of the primary ones.  The consensus was that the primary problems lie
with management and technical skills required.  This shows a strong link between skills development
and water management.  Further, it was observed that in regions like the Western Cape and
KwaZulu-Natal there are strong university-municipality partnerships involving University of Cape
Town and University of KwaZulu-Natal.  Such partnerships need to be replicated in Gauteng, Free
State and North West provinces.  It is for this reason that the WRC and LGSETA have sponsored two
projects focusing on wastewater management in these regions.  The projects are worked on by the
University of the Witwatersrand, Tshwane University of Technology and the Vaal University of
Technology.  The findings are being disseminated on an on-going basis through workshops and
conferences sponsored by the LGSETA under the theme “Water and Wastewater Management in
Local Government: Skills Needs and Development.”  These two projects, which are coordinated by
the Centre for Renewable Energy and Water at the VUT, have produced important findings that have
been published in reports that are readily available on demand.

For further information contact Ochieng Aoyi at ochienga@vut.ac.za

Ochieng Aoyi is a Professor of chemical engineering at the Vaal University of Technology.
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COMMUNITY OF PRACTICE

1. Focus on doctoral studies: On.Track Planner (Ronel Steyn)

Postgraduate students at Stellenbosch University get access to an innovative project management
tool called the on.track planner. It guides students towards the major milestones that make up a
research degree. The on.track planner is hosted online and creates a shared space for students and
supervisors to plan, communicate, share documents and to keep all their project information in one
place. Students can access workshops, resources, policies and opportunities relevant to the phase of
their research journey. Supervisors have access to each of their student’s online plan and can
comment and guide the student online, in real time. The keep.track dashboard gives the supervisor
an overview of all their students’ progress at any time, making it easy to create progress reports. The
planner allows students to take ownership of their progress, and enables them to become
independent researchers, through putting them in touch with the expertise and various support
services available throughout the institution.

For further information contact Ronel Steyn at: ronels@sun.ac.za

2. New voices in science (Ronel Steyn)

A highlight on the Stellenbosch University calendar is the annual New Voices in Science competition.
Now in its fourth year, the programme consists of a series of science communication workshops for
PhD candidates, showing them how to share their research with a wider audience.   This is followed
by auditions and the selection of finalists. The programme culminates in a gala event, where finalists
get to share their research with the general public. Prizes are awarded to presenters that succeeded
in making their research accessible to a lay audience without dumbing down their science. The
competition also has writing, photography and video categories and the best works are selected to
appear in the annual New Voices in Science publication.

To view the latest online winning video, please visit: http://www0.sun.ac.za/international/current-
students/postgraduate-students/postgraduate-skills/new-voices-in-science.html

For further information contact Ronel Steyn at: ronels@sun.ac.za

Ronel Steyn is head of the Postgraduate Skills Development programme at Stellenbosch University.

Ronel Steyn is head of the Postgraduate Skills Development programme at Stellenbosch University.
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3. African Doctoral Academy (ADA) at Stellenbosch University – supporting Africa’s next
generation of researchers (Corina du Toit)

African Doctoral Academy (ADA) supporting Africa’s next generation of researchers is a continuous
endeavour to promote postgraduate success and produce high quality doctorates. The ADA
supports, strengthens and advances doctoral training and scholarship. It offers high quality research
training and support to current and prospective doctoral students, their supervisors and
postdoctoral fellows in all fields of study through bi-annual summer/winter schools.

Participants from any African university may enrol for these schools. In future, the ADA will co-
present components of its programme with partner universities in Uganda and Ghana.

Topics covered include key research methodology and design, academic career development and
training in doctoral supervision. Housed within the Postgraduate and International Office, the ADA is
proud to be the first to offer an accredited course for supervisors in doctoral supervision. This course
was offered for the first time in 2014.

For further information contact Corina du Toit at corina@sun.ac.za

4. Division for Research Development (DRD) supports mentorship for the development of
early career SU researchers (Therina Theron)

Mentorship for the career development of early career researchers, and the rejuvenation and
transformation of our academic staff cohort, remains a strategic priority of Stellenbosch University
(SU).

The Mellon Early Research Career (MERC) development programme at SU, funded through an award
from the Andrew W Mellon Foundation and managed by the Division for Research Development
(DRD), came to an end on 31 December 2014. Over the four years of this grant, the MERC
programme has made a significant impact on the career development of around 90 early career
academic staff members. The programme included regular mentee-mentor meetings, a small start-
up research grant for mentees, the establishment of research career development plans, and access
to other research skills development opportunities offered by the DRD.

From 2015 onwards, the early research career (ERC) mentorship programme is continued through an
alternative source of funding.

Between September 2015 and June 2016, the DRD will also participate in an international research
skills development programme sponsored by the Association of Commonwealth Universities (ACU) –
the Structured Training for African Researchers (STARS) Programme. A pilot group of 12 early career
SU academic staff members currently participate in this training programme, which involves nine
monthly webinars, local tutorials as well as mentoring on topics such as Grant Proposal
development, project management, writing for publication, research ethics, postgraduate
supervision, etc. Participants will receive accreditation from the ACU for completing the course.

Corina du Toit is the Programme Manager in the ADA where she heads up the Doctoral Schools at
SU and partner universities in the rest of Africa.
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Other course participants involve a large number of other South African as well as African
universities.

For further information contact Therina Theron at ttheron@sun.ac.za

5. Stellenbosch University knowledge directory opens up its expertise to the world (Maryke
Hunter-Hüsselmann)

Stellenbosch University (SU) launched a new platform in 2015 that will increase the visibility of its
research expertise called the SU Knowledge Directory. This tool was collaboratively developed by
the Division for Research Development, Postgraduate and International Office and Information
Technology at SU. The aim is to make information about the expertise of SU researchers more
accessible by means of a web console which will feature on the SU website.

This directory is valuable for the following reasons:
 prospective postgraduate students will be able to identify possible supervisors;
 it will assist media liaison;
 potential national and international research collaborators and industry partners will be able

to search the directory for SU experts;
 it has the potential to promote interdisciplinary networking amongst SU researchers; and
 in general, it has the potential to enhance the visibility of SU research strengths and

individual research expertise.


Currently, only basic information on individual researchers is available, but the potential exists for
each individual researcher to profile his/her key areas of expertise via this platform. Further
developments are underway that will include short bio-sketches and links to the research
publications of individuals.

If you would like to get into contact with researchers working in a particular area of expertise, please
visit the SU Knowledge Directory at:
http://www0.sun.ac.za/knowledge_directory/

For further information contact Maryke Hunter-Hüsselmann at mh3@sun.ac.za

Therina Theron is the Senior Director: Research and Innovation in the Division for Research
Development, Stellenbosch University.

Maryke Hunter-Hüsselmann is the Manager: Research Information and Strategy at the Division for
Research Development, Stellenbosch University
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6. Step up – self-directed learning interventions for work readiness (Rob Urquhart)

Harambee Youth Employment Accelerator seeks to provide unemployed, poor youths who have
talent and potential but are at risk of long-term unemployment the opportunity and enablers to
match themselves to work opportunities in the formal economy and to bridge their employability
and work-readiness gaps. These young people may not be ready for a variety of reasons including
lacking the basic ‘life skills’ for work (such as punctuality, interview techniques, communication and
presentation skills), poor scores on standard Numeracy and English tests, or because they have
never had an opportunity to hone the ‘soft skills’ of professional success, such as punctuality,
teamwork, self-confidence, poise, future-mindedness, self-motivation, and grit.

In bridging the demand-supply mismatch by creating a ‘network’ that connects employers with
young work-seekers who are currently locked out of the formal economy, Harambee addresses the
base employability gaps of young work-seekers through a demand-responsive ‘work-seeker support’
intervention to enhance their likelihood of securing work, and delivers foundational upgrade and
work readiness programmes that directly address the risks identified by employers for placement,
retention, and progression in work.

One of these interventions is ‘Step Up’; a high-volume, low-cost ‘second chance’ programme for
candidates who fail assessments (used to screen and channel work-seekers for work opportunities)
but would like to self-improve their results and come back to re-test. Using blended
e-learning/mobile platforms and in-community distribution models, Step-Up’s initial focus on
Numeracy and workplace English has now been expanded to include a motorcycle driver’s licence (a
sought-after competence in the Hospitality sector in South Africa) and interview preparation.

The immediate results of the programme have been positive; 72% of young people who have
completed ‘Step Up’ have passed and over 600 have been placed in employment or work
experiences. But the benefits lie deeper. As a methodology used to drive self-directed learning,
Harambee understands that although training for skills is valuable, behaviours for work are equally
important. In this regard the programme through its methodology seeks to foster key attributes for
success in the world of work (such as commitment, confidence, and resilience) and particularly
importantly, the development of a high degree of autonomy and voluntary agency that is crucial for
working individually or in unstructured environments (such as might be found in small and medium
enterprises.)

For further information contact Rob Urquhart at rob@harambee.co.za

7. The teaching-research nexus in university settings: From teaching to a scholarship of
teaching and learning (Isaac M Ntshoe)

“Historically, teaching has been part of the professional role that has relied on passive socialisation,
on tacit knowledge … excellence in teaching is required not only as part of an individual academic's
case for promotion but also as an institutional marketing tool, for student feedback, to justify

Rob Urquhart, Executive: Knowledge and Learning at HARAMBEE Youth Employment Acceleration
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system‐wide investment in research and scholarship, and to provide accountability for public
funding.” (Sir David Watson)

Scholarship of Teaching and Learning (SoTL) in South Africa and at the Central University of
Technology (CUT) in particular, has been given impetus by the Department of Higher Education and
Training (DHET) Teaching Development Grant (TDG). The TDG is utilised to support and develop this
understanding and approach, and so enhances the status of teaching and teaching development
(DHET, 2013, p.4).  Our approach to advance the aims and goals of the TDG at CUT has evolved into
SoTL covering all research relating to the teaching and learning portfolio.

SoTL at CUT is embedded in Boyer’s (1990) Scholarship Reconsidered which recommends recognition
and reward of four types of scholarship: teaching, integration, application of knowledge, and
discovery as the starting point in the discourse of recognising teaching in higher education for
promotion purposes.  Baldwin (1990, p. 160) supports greater integration of the identified forms of
scholarship in university mission statements and other policy documents, greater alignment
between scholarship inclusive of teaching, and rewards likely to lead to shifts in tenure and
promotion that currently privilege research.

SoTL at CUT goes beyond excellence in teaching and encompasses scholarly teaching in a discipline,
exploring, testing, practising and communicating improved pedagogies, learning processes, curricula,
policies and learning materials. The three pillars of SoTL at CUT are:

 Engagement with the scholarly contributions of others on teaching and learning;
 Reflection on one's own teaching practice and the learning of students within the context of

a particular discipline; and
 Communication and dissemination of aspects of practice and theoretical ideas about

teaching and learning in general and teaching and learning within the discipline.

Accordingly, SoTL promotes student learning by developing high levels of discipline-related
expertise, understanding of who the learners are, how they learn and what practices are most
effective in the context of the discipline (pedagogical content knowledge, and subjecting one’s
research in teaching and learning to peer review).

For further information contact Isaac M Ntshoe at intshoe@cut.ac.za

1Baldwin, G. 2005, The Teaching-Research Nexus: How Research Informs and Enhances Learning and Teaching in the
University of Melbourne. Melbourne: Centre for the Study of Higher Education. The University of Melbourne.
2Boyer, E.L. 1990. Scholarship reconsidered: Priorities of the professoriate. Princeton, N.J: Carnegie Foundation for the
Advancement of Teaching.
3Department of Higher Education. 2013. Ministerial Statement on the Management and Utilisation of Teaching
Development Grants. Pretoria:  Department of Higher Education.
4Department of Higher Education and Training. 2015. University Policy and development Support. Pretoria: DHET.

Isaac M Ntshoe is a Research Professor, and Head of Scholarship of Teaching and Learning (SoTL),
Central University of Technology, Free State.
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8. Stellenbosch University contributes to a sustainable future through the impact of research
(Therina Theron)

The University of Stellenbosch (SU) publishes an annual research report in the form of a magazine-
type booklet that illustrates the successful contributions of a selected number of SU research
projects towards attaining one of its biggest goals in terms of research positively impacting the lives
of people. Through its core business of research and innovation, student training and community
interaction, SU continuously strives to contribute to shifting the boundaries of knowledge to ensure
a sustainable and prosperous future.

This publication provides a snapshot of contributions by SU researchers toward the creation of a
society where people can live peacefully, where good health and dignity are promoted, where
poverty and related conditions are eradicated, where sustainable developments ensure the future of
our natural resources and the environment, and where technological developments contribute to
the advancement of the lives of people and of society.

The latest edition uses the concept of IMPACT as the overall focus of the publication. Each letter in
the word IMPACT is used as a different chapter, and we have included related topics and research
focus areas in each of these chapters.

A range of research projects are available at http://www.myvirtualpaper.com/doc/stellenbosch-
University/research-2014/2015070704/#0

For further information contact Therina Theron at ttheron@sun.ac.za

Therina Theron is the Senior Director: Research and Innovation in the Division for Research
Development, Stellenbosch University
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STATISTICAL PUBLICATIONS

1. Statistics on PSET in South Africa: 2013 (Gugu Buthelezi)

Since its establishment in May 2009, the Department of Higher Education and Training (DHET) has
published four issues of its annual statistical report, Statistics on Post-School Education and Training
(PSET) in South Africa.  The four reports for the years 2010, 2011, 2012 and 2013 are published on
the DHET website.

The publication covers statistical information pertaining to public and private Higher Education
Institutions (HEIs), public and private Technical and Vocational Education and Training (TVET)
Colleges, public and private Adult Education (AET) Centres, and workplace-based education and
training facilitated by Sector Education and Training Authorities (SETAs).

It provides statistical information varying from student enrolment, graduation and certification, and
institutional staffing levels at PSET institutions, to information about workplace-based education and
training.

The publication serves the core function of informing various stakeholders on resource planning and
budget allocations in the PSET sector. It also serves the function of informing the public at large of
the state and growth of various contributing factors to the PSET system including an outline of the
goals and outputs set out for the short and long term. The publication in essence is a research
compilation of statistics of the PSET system that can be utilized to monitor and evaluate the growth
of the system and to determine its effectiveness. It is therefore a crucial element in planning
processes that aims at expanding and strengthening PSET in South Africa.

Researchers and other stakeholders are encouraged to continue to use the publication as a basis for
further inquiry and analysis.

The 2014 statistical publication will be available on the DHET website in 2016: www.dhet.gov.za

For further information contact the HETIS officer at Tel: +27(012) 312 5212/5039 or email:
HETIS.Officer@dhet.gov.za

Gugu Buthelezi is a Senior Administration Clerk in the Information Systems Coordination Directorate,
DHET


